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Abstract 

The aim of this study is to find out how using a flipped classroom approach can help students 

at MAN 1 Ponorogo learn Arabic better. The study uses a qualitative approach to case 

studies. Data is collected through in-depth interviews with teachers and students, 

observations in the classroom, and analysis of related documents. Thematic analysis is used 

to find the main patterns and themes. Study results show that a flipped classroom approach 

can improve student interaction and participation in Arabic learning. Students are more active 

in class discussion and are better prepared to take lessons after studying the material 

independently at home. The teacher also said that students were more confident and 

motivated to use Arabic. The study found that the flipped classroom approach could be used 

effectively to teach Arabic at MAN 1 Ponorogo. This method not only improves students' 

understanding and skills, but also increases their desire to participate actively in learning. 
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Introduction 

Arabic is a crucial language for Indonesian Muslims, particularly for comprehending 

the Quran, hadith, and other Islamic disciplines. Arabic language instruction is offered at 

various educational levels, including Madrasah Aliyah Negeri (MAN) (Ajizah, 2023). 

Learning Arabic is vital in many countries, especially in areas where the majority of 

people are Muslim. Arabic is not only used to communicate, but is also used in religious and 

cultural ceremonies. Therefore, it is essential for education to ensure that students master the 

language well, both to communicate and to understand classical and modern works (Safhirah 

& Misnawati, 2024).  

But learning Arabic is still said to be difficult. Many students face difficulties in 

studying the phonetic, morphological, and syntax aspects of the special Arabic language. 

Besides, the main obstacles to learning success include lack of resources, ineffective 

teaching, and lack of student motivation (Edmawati, 2022). 

Awareness of the importance of the Arabic language promotes his teaching in various 

educational sectors in Indonesia, including the Madrasah Aliyah State (MAN). It aims to 
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equip the young generation of Islam with Arabic skills that are focused on understanding the 

teachings of Islam, deepen Islamic sciences, and contribute to the development of the Muslim 

community in Indonesia. 

However, Arabic language teaching in Indonesia, especially at the senior high school 

level, faces several challenges. One primary issue is the lack of student motivation and active 

involvement in the learning process. Traditional one-directional teaching methods often result 

in disengagement and a lack of deep understanding among students. To address these issues, 

teaching methods must be more innovative to enhance student engagement and 

comprehension(Tirtoni & Kurniawan, 2022). 

Conventional Arabic language instruction often focuses on rote memorization and 

theoretical concepts without incorporating contextual and interactive practices (Hamzah, 

2023). Consequently, students struggle to apply their knowledge in real-life situations, 

leading to poor communication skills. Additionally, the limited use of engaging learning 

materials and technology hinders student interest in learning. 

Therefore, the optimization of Arabic language learning needs to be undertaken with a 

comprehensive and innovative approach. This includes improving the quality of the 

curriculum, utilizing technology in teaching, effective teacher training, and motivational 

strategies that can enhance student engagement and interest (Lubis, Siregar, Rohman, & 

Damanik, 2022). 

The curriculum should be designed in such a way that it encompasses all the essential 

aspects of the Arabic language, including listening, speaking, reading, and writing skills. 

Emphasis on learning the cultural context and the use of language in real-life situations is 

also important to enhance students' understanding and practical skills(Thorndike, 2022). The 

integration of technology, such as language learning applications, e-learning platforms, and 

interactive tools, can make learning more engaging and effective. The use of multimedia 

(audio, video) can help students understand correct pronunciation and intonation. Teachers 

need to be equipped with appropriate pedagogical skills and in-depth knowledge of the 

Arabic language. Regular training programs and workshops can help teachers develop 

innovative and effective teaching methods (Mesra et al., 2023). Communicative teaching that 

emphasizes interaction and the use of language in everyday conversations is crucial. Project-

based learning methods allow students to learn through practical and collaborative 

experiences. Creating a supportive and motivating learning environment by providing 

positive feedback and rewards for student achievements is essential. Using learning materials 
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relevant to students' interests and needs can enhance their engagement in the learning process 

(Burhanuddin, 2024). 

In this situation, the use of innovation in teaching is necessary to enhance student 

participation and understanding. More interactive and student-centred methods can help. For 

example, the use of technologies such as interactive learning apps, educational games, and e-

learning platforms can make learning Arabic more interesting and enjoyable. Besides, 

learning methods involving simulations, group discussions, and collaborative projects can 

also encourage students to participate more actively in class and learn more about the 

material. Therefore, innovative teaching not only improves student motivation, but also 

makes understanding Arabic better and more enjoyable for them to learn. By applying diverse 

and exciting methods, teachers can create an enabling learning environment for students to 

reach their full potential in learning Arabic. 

The flipped classroom is a rapidly growing educational approach that inverts the 

traditional teaching structure. Students independently learn course material outside of class, 

typically through online mediums like interactive modules or videos. Students then utilize 

class time for interactive activities such as problem-solving, discussions, and practical 

applications of the course material(Chen, Lui, & Martinelli, 2017). 

The flipped classroom approach has many benefits for teachers and students. By 

studying the material independently, students can choose to learn at their own pace, repeat 

hard-to-understand parts, and take advantage of a variety of online learning resources. This 

method allows teachers to concentrate on more in-depth and interactive teaching elements, as 

well as enabling them to be better prepared and understand the material before class sessions. 

Flipping classrooms also help students acquire critical and collaborative thinking 

skills. Students not only memorize information, but they also learn about real-world 

situations, participate in in-depth discussions, and work together to solve problems. It 

increases student involvement and makes the learning process more interesting and relevant. 

Despite that, implementing a flipped classroom is a tough task. Accessibility of 

technology is a major obstacle. Not all students have adequate access to devices and internet 

at home, which can make it difficult for them to study independently. Therefore, governments 

and schools must ensure the necessary technological support and infrastructure for each 

student.  

The teacher's willingness to apply this method is also a problem. It takes time and 

effort to create effective and interactive learning materials and transform conventional 
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learning methods. It is essential for teachers to get training and support so that they can 

successfully implement the switching class. 

MAN 1 Ponorogo, an Indonesian Madrasah Aliyah Negeri, also faces challenges in 

Arabic language teaching. Despite various efforts to improve learning quality, the results 

remain unsatisfactory. Therefore, this study aims to investigate how flipped classroom 

implementation can optimize Arabic language learning at MAN 1 Ponorogo. The study will 

analyze the process, outcomes, and impact of the flipped classroom method on student 

motivation, participation, and comprehension. 

Method 

This study employs a qualitative approach, specifically utilizing the research method of a 

case study. This approach allows researchers to comprehensively study a specific 

phenomenon within the context of the real world through descriptive and interpretative data 

analysis(Gerring, 2016). In this case, the research focus will be on a particular case or 

situation to explore its details, complexities, and intricacies. In fields such as education, 

behavioral science, and social research, this method is often employed to gain a better 

understanding of how individuals or groups interact within their environments ((Biggs, De 

Vos, Preiser, Clements, H., Maciejewski, & Schlüter, 2021) 

The case study research will enable the researchers to examine how the Flipped Classroom 

method is utilized in teaching Arabic Language at MAN 1 Ponorogo. This will involve direct 

observation, interviews with teachers and students, document analysis, and possibly literature 

review to gain a better understanding of the context. 

Key characteristics of the case study method within the qualitative approach include: 

1. The researcher focuses attention on a specific case, whether it be an individual, group, 

organization, event, or program. 

2. Researchers employ various data collection techniques such as interviews, 

observation, document analysis, and artifact collection to obtain a comprehensive 

understanding of the case. 

3. Researchers build theories or findings from the collected data rather than from pre-

existing theories. 

4. Researchers strive to understand the underlying meanings of behaviors, actions, and 

experiences of those involved in the case(Khairani & Irma, 2019). 

This research will provide an in-depth understanding of how this approach influences 

Arabic Language learning at MAN 1 Ponorogo, potential issues that may arise, and its impact 

on student learning outcomes and classroom dynamics. Thus, this study will offer valuable 
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insights into how the Flipped Classroom approach can be optimized for Arabic language 

learning. 

Result and Discussion  

 Applying reflective pedagogy to complete the learning cycle from concept to 

evaluation is made possible by the flipped learning approach, which centers on the learners. 

In order to promote more comprehensive growth, educators must provide students the space 

and opportunity to actively participate in the learning process by establishing trust and 

assigning them learning responsibilities. This may be achieved with the help of proper 

teaching strategies and organized monitoring (Kristanti, 2016). With this approach, 

personalization may be effectively accomplished since teachers can engage with students 

more and develop a personal relationship with them. 

The process of applying the flipped classroom method begins with the teacher 

creating learning materials that are accessible to students outside the classroom. These 

materials include explanatory videos, interactive modules, or reading materials designed to 

make it easier for students to understand basic concepts before coming to class. Next, at a 

time in class, the teacher directs the student to engage in more interactive activities. These 

activities include group discussions, collaborative problem solving, and practical practice of 

using Arabic in relevant contexts. 

From the data collected by researchers in MAN 1 Ponorogo, it is evident that student 

involvement in learning Arabic has significantly increased after implementing the Flipped 

Classroom approach. Previously, only a small fraction of students actively participated in 

class discussions, but after the implementation of the Flipped Classroom, the majority of 

students engaged in discussions and learning activities. They also mentioned that they really 

liked the approach applied by their teacher, and they felt very enthusiastic about learning 

Arabic because it was enjoyable and not boring. 

Evaluation results indicate a significant improvement in understanding Arabic 

language concepts after implementing the Flipped Classroom approach. Students reported 

that they felt more comfortable learning new concepts through videos and self-paced 

materials presented beforehand, allowing them to spend more time in class for discussions 

and concept application. Teachers also expressed satisfaction with the impact this approach 

had on classroom learning. Exam scores data shows an increase in students' academic 

performance in Arabic language lessons after implementing the Flipped Classroom approach. 

The class average scores increased significantly, and the number of students achieving high 

grades also increased. Teachers conveyed their satisfaction with the results achieved by their 
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students in learning Arabic. Research in the classroom context shows that the Flipped 

Classroom approach has a positive impact on students' Arabic speaking abilities and boosts 

their confidence. Implementing this approach provides students with the opportunity to 

deepen their speaking skills in a more relaxed and supportive atmosphere. They not only have 

more time to practice but also receive direct feedback from both their teacher and classmates, 

which is crucial in improving communication skills. Furthermore, the aspect of self-

preparation before entering the classroom also has a significant impact. By studying the 

material beforehand, students have a better basic understanding of the topics to be discussed. 

This allows them to actively engage in classroom discussions, thus enhancing the overall 

quality of learning. 

Additionally, the more intense and interactive discussion atmosphere in the classroom 

provides students with the opportunity to apply the knowledge they have gained from the pre-

learned material. This process not only deepens students' understanding of the material but 

also helps them develop confidence in using Arabic orally. Thus, it can be concluded that the 

Flipped Classroom approach provides a strong foundation for the development of students' 

Arabic speaking abilities and strengthens their confidence in using the language in everyday 

communication. 

Students have greater control over their learning time and methods with the Flipped 

Classroom. They can tailor their learning to their individual learning styles, and pre-class 

video and reading materials help students prepare before class, allowing class time to focus 

more on applying concepts in relevant contexts.  

It is not surprising that academic achievement increases as student engagement and 

concept understanding improve. The Flipped Classroom helps shift the focus of teachers from 

delivering primary information to assisting students in learning. This enables students to 

become more independent learners and take responsibility for their own education. 

The flipped classroom technique is an innovative educational approach that 

emphasizes learner-centered instruction by flipping the conventional classroom learning 

system that educators generally utilize, according to (Bergmann & A, 2012). According to 

(Mc Laughlin et al., 2014), there are a lot of advantages to this approach, including the 

development of students' positive and receptive attitudes toward new information, their 

increased activity, independence, and creativity as learners, and their increased critical 

thinking while solving particular case issues. 

Speaking ability is a crucial component in learning Arabic. The Flipped Classroom 

approach gives students more opportunities to practice speaking in a supportive and guided 
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environment. With well-facilitated class discussions, they can apply what they have learned 

in real-world situations and receive direct feedback to help improve their speaking skills. 

The results of the application of the flipped classroom method can be seen from 

several key aspects. First, in terms of student motivation, this method is able to increase their 

interest and desire to learn because of a more interesting and interactive approach. Second, 

student participation in the learning process is also increased, because they are more involved 

in class activities that require active contributions. Third, students' understanding of the 

material of the lesson is deeper, as they have the opportunity to apply their knowledge 

practically under the guidance of a teacher. 

Conclusion 

 From the above discussion, it can be concluded that the application of the Flipped 

Classroom approach in Arabic learning at MAN 1 Ponorogo has a significant positive impact 

on student involvement, from how students are able to understand concepts, academic 

achievements, speaking skills, and student confidence. Through this approach, students have 

greater control over their learning time and methods, enabling them to become more self-

reliant and responsible learners. Teachers also report positive changes in their learning 

approach, with the focus transformed from giving key information to helping students learn. 

Thus, Flipped Classroom not only improves academic results, but also strengthens students' 

ability to use Arabic in the context of daily communication. 
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