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Abstract
Keywords: This integrative literature review develops the Value-Embedded
Islamic Teamwork Effectiveness Framework (VETEF) for Islamic educational
educational institutions. Drawing on 50 peer-reviewed journal articles and two
institutions; foundational monographs on team effectiveness, teacher collaboration,

Islamic work
ethic;

leadership, organizational culture, and Islamic work ethic, the review
synthesizes how structural conditions, leadership practices, team

organizational processes, and Islamic ethical values jointly shape collaborative
behavior; performance. The analysis identifies four interdependent domains: (a)
teacher structural enablers, including role clarity, adequate resources, team
collaboration; composition, training, and recognition; (b) leadership enablers,
team including shared vision, participative decision-making, conflict
effectiveness; regulation, and external coordination; (c) team processes, including
value-embedded information sharing, psychological safety, shared cognition, and mutual
teamwork accountability; and (d) Islamic ethical mechanisms, particularly amanabh,

shura, ukhuwwah, ihsan, and adl. Rather than treating Islamic values as
supplementary moral discourse, the framework positions them as
context-specific mechanisms that reinforce trust, dialogue, commitment,
and responsible collective action. The review also shows that team
effectiveness should be evaluated through multiple outcomes, including
team learning, instructional and service quality, innovation, teacher
commitment, and sustainable institutional performance. This article
contributes to the literature by moving beyond descriptive accounts of
collaboration and proposing a theoretically integrated model that can
guide leadership practice and future empirical testing in madrasahs,
pesantren, and other Islamic educational organizations.
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INTRODUCTION

Teamwork is a multilevel organizational process in which interdependent
members coordinate knowledge, actions, and accountability to achieve outcomes that
cannot be achieved through individual effort alone. In organizational research, team
effectiveness is commonly understood as a dynamic relationship among inputs,
mediating processes, emergent states, and multidimensional outputs rather than as a
simple aggregation of individual performance (Ilgen et al., 2005; Kozlowski & Ilgen, 2006;
Mathieu et al., 2008). This shift is important for Islamic educational institutions because
their operational quality depends on coordinated work among principals, teachers,
curriculum teams, administrative staff, and community partners.

The evidence base identifies communication, shared cognition, psychological
safety, adaptive coordination, and collective accountability as core mechanisms of
effective teamwork (DeChurch & Mesmer-Magnus, 2010; Mesmer-Magnus & DeChurch,
2009; Salas etal., 2005). Meta-analytic and review studies further indicate that leadership
structures, team design, task interdependence, and purposeful training determine
whether these mechanisms translate into sustained performance and innovation
(McEwan et al,, 2017; Morgeson et al., 2010; Stewart, 2006). Accordingly, the present
article does not equate teamwork with occasional coordination meetings; rather, it
conceptualizes teamwork as an intentionally designed system of relationships, routines,
and shared responsibility.

Educational institutions are a particularly consequential setting for this inquiry
because collaborative work affects curriculum enactment, instructional improvement,
professional learning, and organizational adaptation. Studies of teacher collaboration
show associations with instructional quality, professional learning, and student-related
outcomes, while also warning that collaboration becomes productive only when it is
structured, purposeful, and supported by leadership (Goddard et al., 2007; Mora-Ruano
et al,, 2019; Ronfeldt et al.,, 2015; Vangrieken et al., 2015). Distributed leadership and
professional learning communities similarly strengthen collaboration when educators
have meaningful participation, role clarity, and sustained opportunities to learn together
(Hallinger, 2011; Hulpia et al,, 2009; Vescio et al., 2008).

I[slamic educational institutions share these organizational demands but operate
within a normative environment in which educational work is also framed by moral and

spiritual commitments. Islamic work ethic scholarship conceptualizes values such as
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amanah (trustworthiness), ihsan (excellence), adl (justice), shura (consultation), and
ukhuwwah (solidarity) as orientations that can shape responsibility, motivation,
commitment, and relational conduct (Ali, 1988; Ali & Al-Owaihan, 2008; Nasution &
Rafiki, 2020; Yousef, 2000, 2001). Recent Indonesian studies further suggest that
prophetic and value-oriented leadership may support teacher satisfaction, organizational
commitment, and educational improvement in madrasah settings (Ansyari et al., 2020;
Juhji et al., 2025; Suryadi et al., 2025).

However, the literature remains fragmented. Studies on teams typically privilege
universal organizational mechanisms, whereas studies on Islamic education often discuss
leadership, culture, or ethics separately. Few reviews explain how structural enablers,
leadership, team processes, and Islamic ethical values operate together within a coherent
model of team effectiveness. This fragmentation makes it difficult for institutional leaders
to determine whether Islamic values function merely as aspirational principles or as
context-specific mechanisms that shape communication, trust, shared decision-making,
and collective accountability.

The scholarly gap addressed in this article is therefore conceptual and integrative
rather than merely descriptive. Existing research has not sufficiently articulated a
framework that links (1) universal team-effectiveness conditions, (2) educational
collaboration research, and (3) Islamic ethical mechanisms within one explanatory
model. This article therefore proposes the VETEF, which positions Islamic ethical values
as mechanisms that may strengthen the relationship between structural and leadership
enablers, team processes, and institutional outcomes. This contribution is intentionally
presented as a theoretically grounded proposition for empirical testing, not as a causal
claim derived from primary field data.

This review addresses three questions: (1) What organizational and educational
conditions are consistently associated with effective teamwork? (2) How can Islamic
ethical values be interpreted as context-specific mechanisms within team processes? and
(3) What integrated framework can guide leadership practice and future research in

Islamic educational institutions?

METHODS
This study employed an integrative literature review to synthesize theoretical and

empirical evidence from organizational behavior, educational leadership, teacher
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collaboration, and Islamic work ethic research. Integrative review designs are
appropriate when a study seeks to combine diverse forms of evidence to develop new
conceptual understandings rather than estimate a single empirical effect (Snyder, 2019;
Torraco, 2005; Whittemore & Knafl, 2005).

The review protocol followed transparent stages of search, selection, appraisal,
and thematic synthesis. Searches were conducted using Scopus, Google Scholar,
Dimensions, SINTA, and GARUDA through combinations of the terms “team

effectiveness,” “teamwork,” “teacher collaboration,” “organizational behavior,”

» o« » « » «

“educational leadership,” “Islamic work ethic,” “Islamic leadership,” “madrasah,” and
“Islamic educational institutions.” The final corpus consisted of 50 peer-reviewed journal
articles, including international Scopus-indexed and Indonesian nationally indexed
sources, supplemented by two foundational monographs used only to clarify established

theoretical constructs.

Review Stage Operational Procedure Quality Safeguard

Search Databases and repositories were queried using | Multiple search platforms reduced
combinations of keywords related to teamwork, dependence on a single indexing
education, leadership, and Islamic values. source.

Inclusion Peer-reviewed articles and authoritative books were | Priority was given to sources with

included when they addressed team processes, @ clear publication metadata and DOI
leadership, school collaboration, Islamic work ethics, or | or official publisher records.
Islamic educational management.

Exclusion Sources unrelated to education, teamwork, organizational | Topical relevance was assessed
behavior, or Islamic ethical management were excluded; = against the three review questions.
duplicate records and non-scholarly web materials were

removed.

Synthesis Texts were coded deductively and inductively into & Iterative comparison and negative-
structural enablers, leadership enablers, team processes, | case checking were used to avoid
Islamic ethical mechanisms, and institutional outcomes. one-directional interpretation.

Table 1. Structured Integrative Review Protocol
Qualitative thematic analysis was used to identify recurrent concepts,
relationships, and boundary conditions across the selected literature (Braun & Clarke,
2006). The analysis did not treat the Islamic literature as a separate add-on; instead, it
compared whether ethical constructs explained, strengthened, or reframed known team
processes. This approach enabled the development of an integrated conceptual model
while maintaining a clear distinction between established evidence and propositions that

require future empirical verification.
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RESULTS AND DISCUSSION

From Generic Teamwork to Value-Embedded Team Effectiveness

The review indicates that team effectiveness in educational organizations is not

produced by co-location or formal committee membership alone. It emerges when

institutions align structural conditions, leadership actions, interpersonal processes, and

outcome feedback loops. Team research consistently identifies role clarity, task

interdependence, adequate resources, and complementary expertise as enabling

conditions; communication, coordination, shared cognition, psychological safety, and

constructive conflict as proximal processes; and performance, learning, viability, and

innovation as outcomes (Ilgen et al., 2005; Marks et al., 2001; Mathieu et al., 2008; Salas

et al., 2015).

A more defensible interpretation is that team-based structures create the

potential for improvement only when their design and processes are intentionally

supported. School-based research confirms that collaboration can enhance instructional

improvement and organizational learning, but it may also become symbolic, fragmented,

or burdensome when goals are unclear, participation is unequal, or leaders fail to provide

time and psychological safety for joint work (Somech, 2008; Somech & Drach-Zahavy,
2007; Vangrieken et al,, 2015).

Evidence
Domain
Structural
enablers

Leadership
enablers

Team processes

Islamic ethical
mechanisms

Outcomes

Synthesized Mechanism

Role clarity, task
interdependence, resources,
team composition, training, and
collective recognition.

Vision articulation, distributed
leadership, external
coordination, conflict regulation,
and coaching.

Information sharing,
psychological safety, shared
cognition, mutual performance
monitoring, and adaptive
coordination.

Amanah, shura, ukhuwwah, ihsan,
and adl as ethical foundations for
trust, consultation, solidarity,
excellence, and fairness.

Team learning, instructional and
service quality, teacher
commitment, innovation, and
institutional sustainability.

Implication for Islamic Educational
Institutions

Formal teams should have explicit

mandates, protected collaboration

time, and competency-based
membership.
Leaders should connect  the

institutional mission with team
routines and participative decision-
making.

Teams need structured dialogue,
feedback routines, and space to
surface dissent without interpersonal
threat.

Values must be translated into
observable routines: transparent
decision logs, fair task distribution,
respectful consultation, and mutual
support.

Performance assessment should
include both institutional outputs and
the health of collaborative processes.

Table 2. Evidence Synthesis Across the VETEF Domains

Representative
Sources
llgen et al. (2005);
Stewart (2006);
McEwan et al. (2017)

Morgeson et al
(2010); Hulpia et al.

(2009); Hallinger
(2011)
Salas et al. (2005);

DeChurch & Mesmer-
Magnus (2010);
Frazier et al. (2017)

Ali & Al-Owaihan

(2008); Yousef
(2000); Nasution &
Rafiki (2020)

Goddard et al. (2007);
Ronfeldt et al. (2015);
Paredes-Saavedra et
al. (2024)

The Value-Embedded Teamwork Effectiveness Framework (VETEF)
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The central theoretical contribution of this review is the VETEF. The framework
integrates the input-process-output logic of team research with the ethical and
institutional context of Islamic education. It proposes that structural and leadership
enablers influence team processes directly, while Islamic ethical mechanisms make these
processes more durable by shaping how members interpret responsibility, authority,
consultation, fairness, and collective purpose. Importantly, the framework does not claim
that the presence of religious language automatically produces collaboration. Its
proposition is more specific: when Islamic values are enacted through observable

organizational practices, they can reinforce the relational conditions needed for effective

teamwork.
@ R ‘ R 4
Structural enablers Leadership enablers Islamic ethical mechanisms Team processes
* Role clarity e Shared vision ¢ Amanah (trust) ¢ Communication
o Resources nd ¢ Distributed leadership -»> e Shura (consultation) ng e Psychological safety
¢ Team composition ¢ Conflict regulation ¢ Ukhuwwah (solidarity) e Shared cognition
¢ Training & recognition e External coordination e Thsan and adl ¢ Mutual accountability |
2 Y g - - B N

Institutional outcomes
¢ Team cohesion and learning
e Instructional and service quality

e Innovation and adaptive capacity

e Teacher commitment and sustainable performance

Proposed conceptual model for future empirical testing

Figure 1. Value-Embedded Teamwork Effectiveness Framework for Islamic Educational Institutions

The framework yields four propositions for future empirical research. First,
structural enablers are expected to strengthen team processes when they reduce
ambiguity and enable interdependence. Second, leadership enablers are expected to
influence team processes by providing direction, coordination, and psychological safety.
Third, Islamic ethical mechanisms are expected to reinforce trust, consultation, and
mutual accountability when they are operationalized through institutional routines
rather than rhetorical appeals. Fourth, stronger value-embedded team processes are

expected to be associated with team learning, service quality, innovation, and sustained
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institutional performance. These propositions offer a testable agenda for future survey,

multilevel, mixed-method, or case-study research.

Reinterpreting Islamic Values as Organizational Mechanisms

The review reinterprets Islamic values as organizational mechanisms rather than
merely normative labels. Amanah can be expressed through transparent role allocation,
reliable task completion, and accountable reporting. Shura can be expressed through
structured consultation, inclusive agenda setting, and documented collective decisions.
Ukhuwwah can be expressed through collegial support, peer mentoring, and constructive
assistance during workload peaks. Ihsan can be expressed through quality improvement
routines and professional learning, while adl can be expressed through fair workload
distribution, access to development opportunities, and equitable recognition. This
translation from values into routines is critical because it makes ethical commitments
observable and actionable within everyday organizational practice (Ali, 1988; Atiya et al,,
2024; Hayati & Caniago, 2012).

This interpretation also clarifies why Islamic educational institutions should avoid
framing ethical values as substitutes for organizational design. Strong values cannot
compensate for unclear objectives, insufficient resources, or exclusionary decision-
making. Conversely, technically efficient systems may not sustain collaboration when
members experience inequity, low trust, or moral disengagement. The VETEF therefore
argues for a dual requirement: professional team design and consistent ethical
enactment. This duality extends organizational behavior theory into Islamic education by
explaining how universal team processes can be strengthened contextually without

essentializing [slamic institutions or treating them as homogeneous.

Leadership, Psychological Safety, and Team Learning

Leadership is a central cross-cutting enabler in the framework because leaders
influence the conditions under which collaboration becomes possible. Functional and
shared leadership research emphasizes that teams need direction, boundary
management, coaching, and protection from external obstacles (Burke et al, 2006;
D’'Innocenzo et al., 2016; Zaccaro et al., 2001). In education, distributed leadership is
associated with stronger teacher commitment when leaders create meaningful

participation rather than merely distribute administrative tasks (Hulpia et al., 2009;
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Leithwood et al., 2008). In Indonesian Islamic education, evidence on leadership similarly
indicates that prophetic and innovative leadership may contribute to teacher well-being
and institutional change when ethical aspirations are connected to practical management
routines (Juhji et al., 2025; Suratman et al., 2025).

Psychological safety deserves particular emphasis because it enables team
members to ask questions, disclose uncertainty, challenge weak ideas, and discuss
conflict without fear of humiliation or retaliation. This condition supports team learning
and information sharing across organizational contexts (A. Edmondson, 1999; A. C.
Edmondson & Lei, 2014; Frazier et al., 2017). Within Islamic educational institutions,
psychological safety is compatible with adab and shura when these values are enacted
through respectful dialogue rather than used to suppress dissent. A leader who welcomes
evidence-based disagreement does not weaken institutional authority; rather, the leader
builds collective intelligence and reduces the likelihood that problems remain hidden
until they become organizational failures.

This study aimed to develop a contextual understanding of teamwork dynamics
and organizational behavior in Islamic educational institutions through a qualitative
library research approach. The synthesis indicates that effective teamwork cannot be
reduced to the mere grouping of teachers, administrators, and educational staff. Rather,
team effectiveness emerges from the interaction of structural conditions, leadership
practices, interpersonal processes, and value-based commitments. The key findings
demonstrate that clear role allocation, complementary competence, shared
responsibility, transparent communication, psychological safety, and supportive
leadership are indispensable for transforming ordinary work groups into cohesive teams.
In particular, the findings suggest that Islamic values, including amanah, shura,
ukhuwwah, ihsan, and adl, should not be positioned merely as symbolic institutional
ideals; instead, they function as practical ethical mechanisms that shape trust,
accountability, consultation, and collective commitment. This interpretation is consistent
with evidence that psychological safety and shared leadership strengthen team learning,
efficacy, and performance when team members can contribute without fear of blame or
exclusion (Han et al., 2021; Kim et al., 2020; O’'Donovan et al,, 2021).

The findings correspond with recent international research showing that
collaborative performance depends substantially on relational rather than merely

technical factors. Kim et al. (2020) found that psychological safety contributes to team
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effectiveness indirectly through learning behavior and collective efficacy. Similarly, Han
etal. (2021) reported that shared leadership improves team performance by distributing
influence and enabling members to participate in decision-making. In educational
settings, Decuyper et al. (2023) demonstrated that collaboration and shared
responsibility are essential dimensions of team teaching, whereas Saks et al. (2025)
emphasized that teacher collaboration develops along a continuum ranging from limited
coordination to integrated teamwork. These studies support the present finding that
institutions should distinguish between routine work groups and genuine teams. A group
may exchange information and complete individual tasks; however, a team requires
interdependence, mutual accountability, shared goals, and continuous reflection on
collective performance.

Nevertheless, the present study extends the global literature by arguing that
teamwork in Islamic educational institutions is embedded within a distinctive moral and
spiritual ecology. International studies frequently examine leadership, culture, and
teamwork through organizational performance indicators, staff commitment, innovation,
or resilience. For example, Torres (2022) highlighted the reciprocal relationship between
school culture and leadership, while Ozkul (2026) demonstrated that leadership and
organizational culture influence commitment and job satisfaction within school settings.
Chughtai et al. (2024) further showed that adaptive leadership strengthens
organizational innovation through learning-oriented cultures and change self-efficacy.
Likewise, Zadok et al. (2024) found that transformational leadership contributes to
organizational resilience through collective teacher efficacy. Although these findings are
highly relevant, most are situated in secular institutional contexts. The present study
therefore argues that leadership in Islamic educational institutions must also be
interpreted through value-based commitments, in which institutional mission, ethical
conduct, and spiritual responsibility influence the quality of teamwork.

This argument is reinforced by studies of Islamic leadership in international
contexts. Brooks and Ezzani (2022) conceptualized Islamic school leadership through
critical spirituality, illustrating that leadership may be shaped by moral consciousness,
justice, care, and social responsibility. Ibrahim et al. (2024) similarly identified leadership
competence, collegiality, and shared leadership as essential for effective management in
Islamic economics and finance schools. In addition, Zaim et al. (2024) showed that Islamic

leadership can contribute to work performance through ethical orientation and values-
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based managerial practice. However, these studies primarily focus on leadership at the
institutional or individual level. By contrast, the present study concentrates on the team
as the core unit through which leadership, organizational culture, and Islamic ethical
values are translated into everyday collaborative behavior. Therefore, this study
demonstrates that leadership becomes effective only when it is operationalized through
role clarity, communication routines, shared decision-making, conflict regulation, and
collective accountability.

The analysis also aligns with Indonesian studies that emphasize the cultural
specificity of leadership and organizational behavior in Islamic education. Aisyah et al.
(2022) found that kiai leadership influences pesantren organizational culture by shaping
authority, discipline, social relationships, and collective identity. Hefniy et al. (2023)
likewise demonstrated that prophetic leadership in Islamic universities contributes to
institutional excellence by integrating moral values, vision, and professional
management. These findings correspond with the present study’s interpretation that
[slamic values strengthen organizational commitment when they are embodied in
leadership practices rather than treated as ceremonial language. Furthermore, Daulay et
al. (2024) found that managerial competence and achievement motivation influence the
leadership effectiveness of Indonesian secondary school principals. This evidence
supports the present argument that ethical orientation alone is insufficient; leaders also
require strategic competence, organizational skills, and the capacity to design
collaborative structures.

Recent Indonesian research further indicates that leadership practices affect
learning organizations, institutional innovation, and sustainable school development.
Kasmalinda et al. (2025) found that transformational and distributed leadership support
the development of learning organizations through collaboration and a professional
learning culture. Dewantoro and Susilo (2025) showed that prophetic values in
Muhammadiyah school leadership contribute to educational practice through moral
example, justice, responsibility, and service orientation. Salim et al. (2025) highlighted
that pesantren leadership innovation requires institutions to balance traditional
authority with modernization and organizational adaptability. Moreover, Purwati et al.
(2026) demonstrated that Islamic leadership and Islamic business ethics contribute to
sustainable school innovation. These local findings support the present study’s

conclusion that Islamic educational institutions require leadership models that integrate
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professionalism with ethical commitment. However, the present study differs by
proposing that the effect of leadership on institutional outcomes is mediated by team
processes, particularly communication, psychological safety, shared cognition, mutual
accountability, and conflict management.

Theoretically, this study advances the Value-Embedded Teamwork Effectiveness
Framework by positioning Islamic values as operational mechanisms rather than
external contextual variables. The framework proposes that structural enablers,
including role clarity, resource availability, team composition, training, and recognition,
must interact with leadership enablers such as shared vision, distributed leadership,
conflict regulation, and external coordination. These conditions influence team processes
through trust, communication, psychological safety, shared cognition, and mutual
accountability. Islamic values function as ethical mechanisms that strengthen these
pathways by encouraging consultation, responsibility, fairness, sincerity, and collective
care. This interpretation refines conventional organizational behavior models by
suggesting that team effectiveness in Islamic educational institutions is determined not
only by technical design or leadership style but also by the moral quality of relationships
among team members. Consequently, future empirical studies should test the proposed
framework through multilevel, mixed-method, or structural equation modeling designs.

Pedagogically, the findings suggest that school leaders should develop structured
collaboration routines rather than rely on informal cooperation. Educational institutions
should establish role charters, regular reflective meetings, peer mentoring, collaborative
lesson planning, conflict-resolution protocols, and shared evaluation mechanisms.
Training programs should develop not only technical competence but also
communication skills, emotional regulation, consultation practices, and ethical decision-
making. At the policy level, Islamic educational institutions should incorporate teamwork
indicators into recruitment, professional development, promotion, and performance
appraisal systems. Leadership development programs should strengthen distributed
leadership, psychological safety, and ethical governance, while institutional policies
should ensure that digital collaboration platforms are used transparently, responsibly,
and inclusively. Such policies can protect educator well-being, reduce role ambiguity, and
support sustainable organizational learning rather than merely increase administrative

compliance.
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The novelty of this study lies in its integrated conceptualization of teamwork
within Islamic educational institutions. Unlike studies that focus narrowly on leadership
style, organizational culture, teacher commitment, or Islamic work ethics, this article
connects structural, relational, leadership, and ethical determinants within one
explanatory framework. The study also shifts the analytical focus from individual
leadership behavior to team-level mechanisms that convert institutional values into daily
collaboration. It therefore contributes to the literature on Islamic educational
management by demonstrating that amanah, shura, ukhuwwah, ihsan, and adl can be
interpreted as functional resources for trust formation, shared responsibility,
constructive dialogue, and collective performance. This perspective challenges the
assumption that Islamic values are primarily normative or symbolic and instead
positions them as practical enablers of organizational effectiveness.

This study is limited by its library research design and does not provide direct
empirical evidence from teachers, school leaders, administrative personnel, or students
in Islamic educational institutions. The conceptual synthesis may also be influenced by
publication bias, differences among institutional types, and the uneven availability of
recent literature on teamwork in pesantren, madrasah, and Islamic higher education.
Moreover, the proposed framework has not yet been tested across different regions,
educational levels, or organizational cultures. Future research should conduct multisite
empirical studies involving pesantren, madrasah, Islamic schools, and Islamic
universities; compare public and private institutions; and test the Value-Embedded
Teamwork Effectiveness Framework using surveys, observations, interviews, social-
network analysis, or longitudinal mixed-method designs. Such studies could clarify how
I[slamic ethical values interact with leadership, psychological safety, digital collaboration,

and organizational performance across diverse educational contexts.

CONCLUSION

This integrative review concludes that effective teamwork in Islamic educational
institutions is best understood as a value-embedded organizational capability. The
proposed VETEF connects structural enablers, leadership practices, team processes, and
[slamic ethical mechanisms to explain how collaboration may produce team learning,
instructional and service quality, innovation, teacher commitment, and sustainable

institutional performance. The contribution of this article is not simply to restate that
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I[slamic values matter but to specify how amanah, shura, ukhuwwah, ihsan, and adl can be
translated into observable routines that strengthen trust, dialogue, fairness, and shared
accountability.

The framework also clarifies that values and organizational design are mutually
necessary. Ethical commitments without role clarity, resources, professional learning,
and psychologically safe leadership may remain symbolic; technical systems without
moral enactment may fail to sustain trust and collective responsibility. For practitioners,
the practical implication is to design teams deliberately and embed Islamic values in daily
routines rather than rely on informal goodwill. For researchers, the framework provides
propositions that can be tested across diverse Islamic educational settings and through

longitudinal, multilevel, and mixed-method approaches.
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