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Twenty-first-century learning requires instructional approaches that
promote critical, innovative, and creative thinking through contextual
and student-centered learning. However, Islamic Education remains
largely dominated by conventional teaching practices that have not
yet optimally fostered students’ critical thinking skills. This study aims
to develop a conceptual and pedagogical framework for Case-Based
Learning (CBL) in Islamic Education to strengthen students’ critical
thinking skills. Using a library research approach, this study reviewed
scholarly sources from Google Scholar, ERIC, academic books,
reputable journal databases, and relevant scientific publications. The
literature was analyzed through qualitative content analysis involving
source selection, data reduction, categorization, comparison,
interpretation, and conceptual synthesis. The analysis was guided by
Constructivist Learning Theory, Experiential Learning Theory, Critical
Thinking Theory, and the philosophical foundations of Islamic
education associated with Al-Ghazali and Al-Attas. The synthesis
indicates that CBL in Islamic Education can strengthen critical
thinking by integrating cognitive, affective, and Islamic value
dimensions through contextual real-life cases. The proposed
framework guides students to identify problems, analyze causal
factors, evaluate contextual situations, reflect on Islamic ethical
principles, and formulate reasoned solutions systematically. These
processes facilitate the development of higher-order thinking and
critical thinking skills while strengthening students’ moral and
religious awareness. The originality of this study lies in its integrative
conceptual synthesis that connects CBL principles, twenty-first-
century critical thinking competencies, and Islamic educational values
within a coherent pedagogical framework. Unlike previous studies
that have generally examined Case-Based Learning, critical thinking,
or Islamic Education separately, this study provides a comprehensive
framework that links contextual case analysis with Islamic ethical
reflection and value-based decision-making. Thus, this study
contributes theoretically and pedagogically to the development of
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contextual, student-centered, reflective, and value-based Islamic
Education learning in the twenty-first century.

©MAHAROT: Journal of Islamic Education This work is licensed under CC BY-NC-SA 4.0

INTRODUCTION

The rapid transformation of the twenty-first century has significantly changed
educational and learning paradigms. Technological advancement, globalization, digital
disruption, and the increasingly complex demands of the VUCA era (Volatility,
Uncertainty, Complexity, and Ambiguity) require educational institutions to prepare
graduates with critical thinking, creativity, collaboration, communication, and problem-
solving skills (OECD, 2023; World Economic Forum, 2023). In practice, however,
learning in many educational institutions, including Islamic Education, is still dominated
by teacher-centered approaches that prioritize memorization and theoretical
understanding over contextual problem-solving (Zhao, 2022). Consequently, students
often struggle to develop the critical thinking and analytical abilities needed to respond
to contemporary social and religious issues. This condition reveals a gap between the
demands of twenty-first-century learning and the reality of instructional practices in
I[slamic Education classrooms.

To respond to these practical challenges, learning approaches need to shift toward
student-centered, contextual, and experiential models that enable learners to actively
construct knowledge. The constructivist paradigm emphasizes that students learn more
effectively when they are directly involved in analyzing real-life situations and solving
authentic problems (Hmelo-Silver, 2023). Educators are therefore required not only to
master subject content but also to possess pedagogical competence in selecting learning
methods that stimulate thinking and active participation (Fallon, 2020; Nikola, 2021). In
this context, Case-Based Learning (CBL) is relevant because it facilitates students in
examining cases, identifying problems, evaluating causes, and proposing solutions
critically and systematically (Yoo & Park, 2022). Through this process, learning
becomes more meaningful and can strengthen students’ higher-order thinking skills.

The uniqueness of this study lies in its focus on developing a conceptual
framework for CBL in Islamic Education that is specifically designed to strengthen
students’ critical thinking. Recent studies have demonstrated the effectiveness of case-

based and problem-based learning approaches in fostering higher-order thinking skills.
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Sujarwo et al. (2022), for instance, found that CBL promotes students’ critical thinking
by encouraging them to examine authentic social issues, engage in collaborative inquiry,
and construct knowledge through real-life contexts. Yu and Zin (2023), through a
systematic review, concluded that contextual learning models such as Problem-Based
Learning enhance critical thinking when learning activities are intentionally designed
around analysis, evaluation, and reflective thinking. In Islamic Education, Listrianti et al.
(2025) reported that problem-based learning improves students’ contextual
understanding and critical thinking in figh learning by connecting religious concepts
with real-life situations. Similarly, Siregar et al. (2025) developed a problem-based
learning model in Islamic Religious Education and demonstrated its potential to
strengthen students’ critical thinking through authentic problem-solving activities.
Although these studies confirm the effectiveness of student-centered and contextual
learning, they primarily emphasize implementation outcomes and instructional
effectiveness. Limited attention has been paid to constructing a comprehensive
conceptual framework that systematically integrates case analysis, critical thinking
processes, and Islamic ethical values within a unified pedagogical model. Therefore, this
study addresses an important literature gap by formulating a contextual and systematic
CBL framework for Islamic Education that connects real-life case analysis, critical
thinking development, and Islamic value-based decision-making.

Theoretically, this study is grounded in constructivist learning theory, student-
centered learning, and contextual learning approaches. Constructivism views learning
as an active process in which students construct understanding through interaction
with experiences and social realities (Fosnot, 2022). CBL aligns with this perspective
because it positions students as active learners who engage in investigation, reflection,
and problem-solving (Cen et al., 2021). In Islamic Education, this approach is important
because learning should not merely transfer religious knowledge cognitively but should
also integrate affective and psychomotor dimensions through contextual understanding
of real-life issues (Halstead, 2021). Thus, CBL can become a transformative pedagogical
approach that bridges Islamic values and contemporary educational demands.

This study argues that CBL in Islamic Education can foster students’ critical
thinking through systematic engagement with authentic cases and contextual problems.
Critical thinking does not emerge instantly; rather, it develops gradually through

analytical and reflective learning processes (Facione, 2020). Therefore, this study aims
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to formulate a conceptual model of CBL-based Islamic Education that integrates
cognitive, affective, and Islamic value dimensions while strengthening students’ abilities
to analyze problems, evaluate information, and formulate appropriate solutions in
contemporary contexts.

Several recent studies have highlighted the effectiveness of CBL in improving
students’ critical thinking and active participation. Hidayati and Wisudariani (2023)
found that CBL encourages open discussion and active engagement in classroom
learning. Simbolon (2022; 2022) demonstrated that CBL significantly improves
students’ learning outcomes and analytical abilities. Chapakiya et al. (2025) explained
that CBL supports active and discovery learning processes that enhance students’
adaptability in solving real-life problems. Similarly, Sugiansyah et al. (2025) identified
CBL as an effective strategy for strengthening critical thinking skills in higher education.
Yoon and Kim (2024) also reported that case-based instruction improves students’
analytical thinking and collaborative learning performance in higher education contexts.
These studies indicate that CBL has strong potential to develop higher-order thinking
skills.

Other recent studies support the relevance of CBL in Islamic Education contexts.
Wijaya et al. (2023) revealed that students’ thinking patterns in Islamic Religious
Education courses can be shaped through CBL implementation. Shi et al. (2025)
emphasized that case-based approaches promote student-centered learning and
competency development. Arvianto et al. (2023; 2023) argued that critical thinking is an
essential competency in the VUCA era because students are required to solve complex
and uncertain problems creatively and analytically. Rahman (2024) further explained
that contextual Islamic Education strengthens students’ reflective and critical
understanding of religious values in contemporary society. Nevertheless, previous
studies have tended to focus on practical implementation and learning outcomes
without comprehensively formulating the philosophical and pedagogical structure of a
CBL-based Islamic Education model aimed specifically at developing critical thinking.

Based on the preceding discussion, this study differs from previous research by
focusing not merely on CBL implementation but on the formulation of its conceptual,
philosophical, and pedagogical framework within Islamic Education. The proposed
framework is grounded in three complementary theoretical foundations: Constructivist

Learning Theory, which emphasizes knowledge construction through active
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engagement and social interaction; Experiential Learning Theory, which highlights
learning through authentic experiences and reflective inquiry; and Critical Thinking
Theory, which provides a framework for developing students’ abilities to analyze,
evaluate, interpret, and formulate reasoned judgments. These perspectives serve as the
foundation for conceptualizing CBL as an instructional model that integrates contextual
problem analysis, reflective learning, and Islamic ethical values.

The primary objective of this study is to formulate a conceptual framework for
CBL in Islamic Education that systematically integrates case analysis, critical thinking
processes, and Islamic value-based reflection to strengthen students’ critical thinking
skills. The urgency of this research lies in its theoretical contribution to enriching the
discourse on contextual and student-centered Islamic Education and its pedagogical
contribution in providing educators with a comprehensive framework for designing
learning experiences that foster critical thinking, ethical decision-making, and
meaningful engagement with contemporary issues. Therefore, this study is expected to
contribute to the transformation of Islamic Education toward more contextual,

reflective, and critically oriented educational practices in the twenty-first century.

METHODS

This study employed a library research approach to examine and synthesize
scholarly discussions on CBL, Islamic Education, and critical thinking skills. Library
research was selected because the study aimed to develop a conceptual understanding
of how CBL can be integrated into Islamic Education to strengthen students’ critical
thinking based on existing theoretical and empirical literature. Rather than proposing a
new learning theory, this research constructs a pedagogical framework through the
synthesis of relevant educational theories, philosophical foundations, and previous
research findings.

The analysis was guided by several theoretical and philosophical foundations.
Constructivist Learning Theory (Piaget and Vygotsky) served as the primary
educational perspective, emphasizing that learners actively construct knowledge
through interaction, inquiry, and engagement with authentic problems. Experiential
Learning Theory (Kolb) was used to explain the importance of learning through
experience, reflection, and contextual problem-solving. Critical Thinking Theory

(Facione) provided the conceptual basis for understanding critical thinking as a set of
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cognitive skills involving interpretation, analysis, evaluation, inference, explanation, and
self-regulation. In addition, the study was informed by the philosophical foundations of
I[slamic education derived from Al-Ghazali’s concept of integrating intellectual and
moral development and Al-Attas’ concept of ta’dib, which emphasizes ethical
awareness, wisdom, and proper conduct. These theoretical and philosophical
perspectives functioned as analytical lenses in interpreting and synthesizing the
literature.

Data were collected through a systematic search of academic literature from

Google Scholar, ERIC, Google Books, and other relevant scholarly sources. The search
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process used keywords such as “Case-Based Learning,” “Islamic Education,” “critical
thinking,” “student-centered learning,” and related combinations in English and
Indonesian. The selected sources consisted of peer-reviewed journal articles, academic
books, conference proceedings, and educational reports published primarily within the
last ten years to ensure the relevance and currency of the discussion.

Following the literature search, the collected sources were screened based on
their relevance to the research objectives. The selected literature was then classified
into several thematic categories, including the theoretical foundations of CBL, critical
thinking in education, constructivist and experiential learning perspectives, Islamic
educational philosophy, and the application of contextual learning approaches in
[slamic Education. Through this process, the researcher compared, interpreted, and
mapped key concepts, arguments, methodologies, and findings from previous studies to
identify recurring themes, conceptual relationships, and gaps in the existing literature.

The data were analyzed using qualitative content analysis involving data
reduction, interpretation, and conceptual synthesis (Zed, 2014). First, relevant
information was selected and organized according to the focus of the study. Second, the
identified concepts and findings were interpreted critically to examine the relationships
among learning theories, critical thinking development, and Islamic educational values
(Rukajat, 2018). Third, findings from various sources were synthesized by integrating
insights from Constructivist Learning Theory, Experiential Learning Theory, Critical
Thinking Theory, and Islamic educational philosophy. This synthesis generated a

coherent pedagogical framework explaining how CBL can contribute to the

development of critical thinking within Islamic Education. To enhance analytical rigor,
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findings from multiple scholarly sources were continuously compared and cross-
examined to ensure conceptual consistency and theoretical coherence.

The research stages consisted of: (1) identifying the research problem; (2)
searching and collecting literature; (3) screening and selecting literature; (4)
conducting thematic classification and categorization; (5) mapping theoretical and
philosophical foundations; (6) conducting qualitative content analysis and
interpretation; (7) synthesizing concepts; and (8) developing a pedagogical framework
for integrating CBL into Islamic Education. The resulting framework represents an
integrative conceptual synthesis derived from existing scholarship and theoretical

perspectives rather than the formulation of a new learning theory.

RESULTS AND DISCUSSION
Results

The findings of this study were derived through a series of literature identification,
selection, classification, and conceptual synthesis processes. Following the literature
search conducted through Google Scholar, ERIC, Google Books, and other relevant
academic sources, the collected publications were screened based on their relevance to
the themes of Case-Based Learning (CBL), Islamic Education, critical thinking, student-
centered learning, and contextual learning approaches. Sources that did not directly
address these themes, lacked scholarly credibility, or were not aligned with the
objectives of the study were excluded from further analysis.

After the screening process, the selected literature was classified into several
thematic categories to facilitate analysis and conceptual synthesis. The categorization
revealed that previous studies generally focused on five major themes: (1) the
characteristics and implementation of Case-Based Learning; (2) the development of
critical thinking and critical thinking skills; (3) constructivist learning approaches; (4)
experiential and contextual learning; and (5) Islamic educational values and
pedagogical principles. This thematic mapping enabled the researcher to identify
conceptual relationships among the various strands of literature and to examine how

they collectively contribute to the development of critical thinking within Islamic

Education.
Theme Focus of Discussion Contribution to the Study
Case-Based Learning | Characteristics, procedures, Provides the pedagogical foundation

and implementation of CBL of the learning model
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Critical Thinking Analysis, evaluation, inference, Explains the targeted cognitive

and problem-solving skills outcomes
Constructivist Knowledge construction Explains student-centered learning
Learning Theory through active learning and processes

interaction
Experiential Learning through experience Supports contextual and real-world
Learning Theory and reflection case analysis
Islamic Educational Integration of knowledge, Provides the Islamic foundation of
Philosophy ethics, and values learning

Table 1. Thematic Mapping of the Reviewed Literature

The thematic analysis indicates that the conceptual foundations of CBL can be
understood through several complementary theoretical perspectives. From the
constructivist perspective, learning occurs when students actively construct knowledge
through engagement with authentic problems and collaborative inquiry. This view
supports the student-centered nature of CBL, in which learners are encouraged to
explore information, analyze evidence, and formulate reasoned conclusions. From the
perspective of Experiential Learning Theory, learning becomes meaningful when
students engage with concrete experiences and reflect on them critically. Real-world
cases therefore function not only as instructional materials but also as learning
experiences that stimulate reflection, interpretation, and contextual understanding.

Furthermore, Critical Thinking Theory explains how case analysis encourages
students to identify problems, evaluate information, formulate arguments, and justify
decisions based on evidence. These processes correspond closely to the dimensions of
critical thinking, including interpretation, analysis, evaluation, inference, and reflection.
From the perspective of Islamic educational philosophy, the integration of contextual
cases with Islamic values aligns with the educational thought of Al-Ghazali and Al-Attas,
both of whom emphasize the integration of intellectual development, ethical awareness,
and moral responsibility. Consequently, learning is directed not only toward cognitive
achievement but also toward the development of value-based judgment and ethical
decision-making. Based on the synthesis of the reviewed literature and the theoretical
analysis above, several core characteristics of CBL in Islamic Education were identified.
These characteristics reflect the convergence of constructivist learning principles,

experiential learning processes, critical thinking development, and Islamic educational

values.
Model Characteristics Expected Learning Learning Impact
Outcomes
1. Student-centered 1. Ability to identify 1. Enhanced academic
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learning problems competence
2. Promotion of 2. Ability to analyze 2. Fostered critical and
independent learning sources analytical thinking
and active participation | 3. Ability to develop well- 3. Strengthened contextual
3. Integration of Islamic reasoned solutions Islamic values
values with real-world 4. Ability to evaluate and 4. Improved scientific
contexts reflect communication skills
4. Real-world problem-
solving through
authentic cases

Table 2. Conceptual Characteristics, Expected Learning Outcomes, and Educational Impacts of

CBL in Islamic Education

In this context, CBL-based Islamic Education presents real-world problems or
cases for students to identify. Students then search for information from various
sources, analyze the problem, and formulate solutions, which are subsequently
presented and followed by feedback and evaluation. This model fosters the
development of students’ critical thinking skills, as illustrated below:

Islamic Education - Case-Based Learning (CBL) — Real-Life Cases -
Information Search — Analysis and Solutions — Presentation — Evaluation and
Feedback — Students’ Critical Thinking

The flowchart indicates that CBL-based Islamic Education is highly relevant to the
development of students’ critical thinking skills. Through critical thinking, students can
engage in independent, active, and creative learning, which positively affects their

learning outcomes. This relationship can be summarized as follows:

[ Islamic Religious Learning Model

Case assignment, identification process,
searching for information sources, searching
for solutions, preparing reports and
presenting results, evaluation

Critical

Case-based learning thinking

"
-

Learning independence, student . [
activeness, student-centered, a _
improving leaming competencies e B

and leaming outcomes . o
Critical Thinking (able to

identify, examine sources,
formulate solutions---proposed.

Figure 1. Scheme of the Case-Based Learning Model
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Discussion

Case-Based Learning aims to contextualize learning and bridge the gap between
theory and practice. This instructional approach has received widespread attention
across academic disciplines because its learning process resembles authentic
professional problem-solving contexts (Adams et al., 2026). CBL holds considerable
promise for developing professional skills and promoting effective learning strategies in
higher education institutions (Dzaiy & Abdullah, 2024). It has also shown potential for
reforming education by shifting instructors’ and students’ mindsets toward more
constructive and solution-oriented approaches to existing problems (Sistermans, 2020).
In this sense, learning becomes not only conceptual but also contextual, which
contributes to the development of graduate competencies needed in real-world settings
(Yang et al., 2023).

Instructors who employ interdisciplinary case-based teaching methods can
broaden students’ perspectives in solving complex cases (Olfah, 2024). In response to
new educational challenges, educators are gradually moving from merely introducing
new teaching methods and subject matter to implementing active, interdisciplinary
classroom instruction through case studies that they have developed (Dori &
Herscovitz, 2005). Through this approach, the goal of fostering students’ critical
thinking skills can be realized. Critical thinking is central to problem-solving and the
generation of innovations that are beneficial to society (Cahyani & Putri, 2019; Lase et
al,, 2025; McCuen, 2023).

Critical thinking is a major challenge for today’s students because it is both a
necessity to learn and a competitive advantage in the global arena. A learning process
rooted in creativity and independence is essential for fostering a productive academic
environment rather than one that remains merely imaginative (Sidiq et al., 2025). A
productive academic environment can inspire students to engage actively, explore new
ideas, examine various sources, and experiment with new approaches (Fratiwi et al,,
2025). These activities accelerate students’ ability to create and innovate, which is
urgently needed in an era that demands sharp and deep thinking for analyzing
problems and finding solutions (Sani, 2019).

A culture of critical thinking must be cultivated as a response to increasingly
complex life challenges (Fauzan & Setiawan, 2023). Students are therefore expected to

engage actively and comprehensively with reality as part of developing critical thinking.
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Active engagement, independence, and critical thinking can support competencies,
skills, and personal potential, ultimately leading to better learning outcomes (Widiastuti
et al,, 2022). Learning should not be one-directional; rather, it should involve reciprocal
interaction between teachers and students. An engaging learning process helps students
understand concepts more effectively and enhances their learning activities and related
skills. Thus, CBL can refine the learning process and support higher-quality learning
outcomes (Z. A. B. Siregar et al.,, 2026).

Conceptually, the CBL-based Islamic Education learning model emphasizes
contextual, experience-based, and student-centered learning that focuses on the
development of critical thinking through the analysis of real-world cases. This
conceptual framework can be implemented in the learning process through the

following approach:

Shifting the teaching Possessing teaching t’ll;he @pOﬂ@;;Of chtc;lo;mg
paradigm toward -- skills—holistic R
s CBL

constructivism
Students’ reciprocal Classroom Ability to apply
evaluation skills management skills— CBL—CBL syntax
conducive and active

Figure 2. Diagram of CBL Implementation in Learning

The discussion above shows that CBL represents a transformative pedagogical
approach for fostering students’ critical thinking through contextual and inquiry-
oriented learning experiences. The case-based approach encourages students to
investigate the background of a problem, identify causal factors, evaluate evidence, and
formulate logical solutions through reflective and analytical thinking. Such learning
processes require students to engage in deeper cognitive activities rather than merely
memorize theoretical concepts. Research in educational journals explains that authentic
case analysis can strengthen students’ metacognitive awareness, problem-solving
abilities, and reflective judgment because learners are directly confronted with complex
and realistic situations that require analytical interpretation and collaborative thinking
(Dolmans et al,, 2022; Kyndt et al., 2023). Contextual problem-solving activities have

also been recognized as effective strategies for developing higher-order thinking skills
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and independent learning habits essential for twenty-first-century education (Bgrte et
al,, 2023).

Furthermore, the effectiveness of CBL is closely related to lecturers’ pedagogical
orientation and their ability to facilitate meaningful learning interactions. CBL requires
a paradigm shift from teacher-centered instruction toward facilitative and student-
centered learning practices that encourage dialogue, inquiry, reflection, and
collaborative knowledge construction. Contemporary educational studies emphasize
that lecturers play a strategic role as learning facilitators who design authentic learning
environments capable of stimulating students’ thinking processes and intellectual
autonomy (Ellis & Steadman, 2022; Tight, 2023). Therefore, implementing CBL in
[slamic Education requires a practical and systematic instructional framework that
guides lecturers in integrating contextual cases, reflective discussions, and Islamic
values into classroom learning. Through such an approach, CBL can function not merely
as a teaching method but as a comprehensive pedagogical model for strengthening
students’ critical thinking and adaptive competencies in addressing contemporary
educational and social challenges.

Therefore, a systematic and well-structured CBL-based Islamic Education learning
model needs to be implemented and pilot-tested to produce meaningful learning
outcomes for students, as illustrated in the following figure:

. ISLAMIC EDUCATION (PAI) LEARNING MODEL
BASED ON CASE-BASED LEARNING \ :

to Develop Students’ Critical Thinking Skills

1. §/ MODEL FOUNDATION —— s =Sl

@ Islamic Education (PAl) ., a Using a Case-Based Learning (CBL) approach
AT

2./ SYNTAX (LEARNING STEPS) .
4

. STEP1 STEP2 STEP3 N A X STEPS
Real Case } Problem } Information 3 / Presentation
- Identification Gathering >

Evaluation
v

| | ® Lecturer provides  « Students Identify  * Reviow sources * Analyzc from various e Present discussion @ Lecturer clarification
real-life cases the core issues (Quran, Hadtin, perspectives results « Reflection on
® Contextualand  * Formulate critical journats, books) » Develop solutions * Scientific and values & undestanding
problematic cases questions * Group discussions based onislamic values  rational thinking

3.# MODEL CHARACTERISTICS —— CORE OUTCOME

OB STUDENTS'
| @ Encourages independent learning & active h T T R
participation
| @ Integrates Islamic values with real-life contexts
*\ @ Based on real-case problem solving

v Imp ic comp

« Develops critical & analytical thinking
« Strengthens contextual Islamic values
+ Enhances scientific communication skills

Figure 3. Design of a CBL-Based Learning Model for Developing Students’ Critical Thinking Skills
The conceptual framework developed in this study represents an approach to

[slamic Education that integrates CBL as a pedagogical strategy for fostering students’
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critical thinking skills. Conceptually, the framework illustrates the relationships among
the core components of learning, beginning with its theoretical and philosophical
foundations and extending to the expected learning outcomes. From an epistemological
perspective, the framework is grounded in the constructivist view that knowledge is
actively constructed by learners through engagement with authentic and contextual
problems. Accordingly, learning is understood not merely as the transmission of
knowledge but as a process of meaning-making through inquiry, reflection, and
interaction with real-world situations. Within this context, CBL enables students to
connect Islamic teachings with contemporary realities, thereby fostering a more
contextual, reflective, and meaningful understanding of religious knowledge.

The learning syntax embedded in the framework demonstrates a systematic
sequence of learning activities. Students are first introduced to authentic cases relevant
to their social and religious contexts. They are then guided to identify key issues, gather
information from authoritative sources, including the Qur’an, Hadith, and relevant
scientific references, analyze the problem, and formulate solutions grounded in both
rational inquiry and Islamic values. These learning stages reflect the development of
higher-order thinking skills, particularly analysis, evaluation, and creation, as
emphasized in contemporary educational frameworks.

The framework also highlights several key characteristics of CBL within Islamic
Education, including student-centered learning, independent inquiry, collaborative
problem-solving, and the integration of Islamic values with contextual realities. These
characteristics indicate that learning is directed not only toward cognitive achievement
but also toward the development of affective and ethical dimensions. Consequently,
students are encouraged to become active learners who can make informed judgments
while remaining guided by Islamic moral principles.

At the center of the framework lies the development of students’ critical thinking
as the primary educational outcome. This position signifies that all instructional
components, including learning activities, pedagogical characteristics, and contextual
case analysis, are oriented toward strengthening students’ abilities to identify problems,
evaluate evidence, formulate arguments, and develop reasoned solutions. The expected
educational impacts include improved academic competence, enhanced analytical and
reflective thinking, strengthened contextual understanding of Islamic values, and

improved communication skills. These outcomes suggest that CBL contributes not only

13
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to academic learning but also to the development of transferable competencies that are
highly relevant to the demands of twenty-first-century education.

The findings of this study support and extend previous research on the role of CBL
in promoting students’ engagement, analytical thinking, and active participation in
learning. Earlier studies primarily emphasized the practical implementation of CBL and
its effectiveness in improving learning outcomes, collaborative learning, and critical
thinking skills (Hidayati & Wisudariani, 2023; P. Simbolon, 2022; Sugiansyah et al,,
2025). Similarly, studies conducted in Islamic Education contexts have generally
focused on classroom implementation rather than on the broader conceptual and
pedagogical dimensions of the approach (Wijaya et al., 2023). In contrast, the present
study moves beyond implementation-focused discussions by providing an integrative
conceptual framework that synthesizes insights from constructivist learning theory,
experiential learning, student-centered pedagogy, critical thinking theory, and Islamic
educational values.

These findings are consistent with Constructivist Learning Theory, which
emphasizes that knowledge is constructed through active engagement with meaningful
learning experiences. The use of authentic cases encourages students to investigate,
interpret, and negotiate meaning through inquiry and discussion. Likewise, Experiential
Learning Theory highlights the importance of reflection on concrete experiences as a
means of developing deeper understanding and practical wisdom. Within the CBL
framework, real-life cases function as experiential learning opportunities that stimulate
reflection, contextual understanding, and critical judgment. Furthermore, the emphasis
on problem identification, evidence analysis, evaluation, and solution formulation aligns
closely with Facione’s framework of critical thinking, particularly the dimensions of
interpretation, analysis, evaluation, inference, explanation, and self-regulation.

From the perspective of Islamic educational philosophy, the findings also resonate
with the educational thought of Al-Ghazali and Al-Attas. Al-Ghazali emphasized that
education should cultivate both intellectual excellence and moral refinement, enabling
learners to employ reason while remaining guided by ethical and spiritual values.
Similarly, Al-Attas argued that education should lead to ta’dib, namely the development
of proper knowledge, ethical awareness, and responsible action. In this regard, the
integration of contextual case analysis with Islamic values within the CBL framework

enables students not only to develop critical thinking skills but also to exercise moral
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judgment rooted in Islamic teachings. Thus, critical thinking is understood not merely
as a cognitive process but also as a reflective and ethical endeavor directed toward the
pursuit of truth and responsible decision-making.

Recent studies further support the argument that effective twenty-first-century
learning requires instructional approaches that integrate contextual inquiry, reflective
thinking, collaborative learning, and authentic problem-solving. Contemporary research
has demonstrated that case-oriented and inquiry-based pedagogies contribute
significantly to the development of higher-order thinking, reflective judgment, and
learner autonomy because students are encouraged to engage critically with complex
realities rather than passively receive information (Khalaf & Zin, 2022; Mannisto et al.,
2023). Other studies have similarly shown that student-centered learning environments
are more effective in promoting analytical thinking and adaptive competencies when
supported by meaningful interaction, reflective dialogue, and experiential learning
processes (Leijon et al., 2024; Santos & Serpa, 2022). Within values-based education,
contextual pedagogies that incorporate ethical reflection and real-life issues have also
been found to strengthen students’ moral thinking and critical awareness
simultaneously (Afdal et al,, 2023; Alasmari & Ahmed, 2024).

Therefore, this study contributes to the growing discourse on contextual and
student-centered learning by demonstrating that critical thinking can be strengthened
through the systematic integration of case analysis, reflective inquiry, contextual
learning, and Islamic values. The findings suggest that the effectiveness of CBL depends
not only on the use of cases but also on the quality of pedagogical design, the learning
environment, and the integration of ethical reflection throughout the learning process.
Consequently, this study offers a pedagogical framework that synthesizes educational
theories, Islamic educational philosophy, and previous research findings to support the
development of students’ critical thinking within contemporary Islamic Education

contexts.

CONCLUSION

The findings of this study suggest that Case-Based Learning (CBL) has strong
potential to foster students’ critical thinking skills through contextual, student-centered,
and reflective learning processes. The reviewed literature indicates that authentic cases

encourage students to engage with real-world problems, understand learning materials
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within their social and religious contexts, analyze causes and consequences, evaluate
situations critically, and formulate reasoned solutions systematically. The processes of
problem identification, case analysis, discussion, reflection, and solution development
constitute important stages in strengthening students’ critical thinking, particularly in
developing analytical, evaluative, and reasoning abilities. In the context of Islamic
Education, CBL contributes not only to the enhancement of cognitive competencies but
also to the integration of affective dimensions and Islamic values through meaningful
and contextual learning experiences. Therefore, the proposed CBL-based Islamic
Education framework offers a relevant pedagogical approach for supporting students’
critical thinking and preparing them to respond constructively to contemporary
educational and social challenges.

Theoretically, this study contributes to Constructivist Learning Theory,
Experiential Learning Theory, and Critical Thinking Theory by demonstrating that
critical thinking develops through active engagement, contextual inquiry, reflective
learning, and authentic problem-solving processes. The findings also align with the
educational philosophy of Al-Ghazali and Al-Attas, both of whom emphasize the
integration of intellectual development, ethical awareness, and value-based judgment
within educational practice. Accordingly, this study provides an integrative conceptual
synthesis that connects Case-Based Learning, critical thinking, and Islamic educational
values within a coherent pedagogical framework for Islamic Education. This synthesis
highlights that critical thinking in Islamic Education encompasses not only analytical
and reflective capacities but also ethical and value-oriented judgment grounded in
Islamic teachings.

This study is limited by its reliance on a library research approach and the
absence of empirical classroom implementation. Future studies are therefore
encouraged to employ experimental, qualitative, or mixed-method designs to examine
the practical effectiveness of the proposed framework across different educational
contexts. Practically, this study recommends that educators and educational institutions
adopt contextual and case-oriented learning strategies while strengthening pedagogical
competence, reflective learning practices, and the integration of authentic case
materials to support students’ critical thinking and problem-solving skills more

effectively.
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